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…‘Everyone	who	uses	what	he	has	will	get	more.	He	will	have	much	more	than	he	needs.	But	the	one	who	

does	not	use	what	he	has	will	have	everything	taken	away	from	him.’	
Parable	of	the	Talents.	(Matthew	25:14-	30)	
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Our School Vision – 

We are an Inclusive Community where Christian values empower us.  With 
God’s guidance, we work with pride and passion to create life-long learners 
who fulfil their potential.  If we work together, we will be the very best 
that we can be: achieving, celebrating and succeeding whilst having fun. 

 

Everyone is Important, Love and Care, Giving, Using your Talents 
and Forgiveness 

Context 



In Kennington C.E. Academy, staff work collaborates ways to design learning 
experiences that (which) engage learners in deeply meaningful experiences and 
places learning at the heart of each classroom.  Our curriculum is designed so that 
knowledge is purposefully sequenced and built up over time developing secure 
schema and long-term memory for our children who are at the core. 

This Teaching for Learning policy is our agreed pedagogical framework and outlines 
for secure learning as well as pedagogical approaches which maximise learning 
opportunities and make learning relevant and life-long for our children.   

The policy is focused on practice that will support our teachers to develop a rich 
dialogue between themselves and children, between children and their peers and 
within the wider school community.  This policy aims to support all staff to have high 
experts in the school, as well as building a firm foundation for future learning for our 
children through a clear focus on how to: 

- Plan teaching sequences that consider pitch, challenge and scaffolding so 
that learning is matched closely to the needs of all children.  

- Carefully plan questioning that culminates in a secure understanding of 
knowledge, skills and concepts. 

- Use formative assessment so that lessons are responsive to the learning 
needs of all children ensuring that misconceptions and learning gaps are 
addressed at the point of learning.  

We recommend that this policy is read in conjunction with Staff Meetings and PPA 
days to follow the expectations. 

 

 

 

 

 

 

 

 

 

 

 Our Curriculum Intent 



 



 

 

 



 

 

 



 

 



 

 

 

 

 



The Learner Profile 

The unique learner profile recognises the pivotal role of dispositions in learning. 
Dispositions can be defined as the habitual, frequent and voluntary approaches of 
thinking and doing which children have developed in their learning.  These can be 
positive or limiting in relation to how children approach and succeed at a task.  
Desirable dispositions include being collaborative, emotionally intelligent, self-
regulating, responsive to feedback, resilient, curious, and a creative thinker.  
Children’s roles make them the centre of developing.   

Traditionally, teachers have focused on the knowledge and skills that children need to 
acquire to become effective, confident learners.  However, for children to fully realise 
their learning potential, teachers will develop children’s desirable dispositions and their 
ability to articulate themselves and their approach to learning.  

  

Determined Rational Resilient 

Resourceful Self-aware Adaptable 

Creative Collaborative Reflexive 

Insightful Considered Curious 

Adventurous Aspirational Independent 

Co-operative A problem solver Emotionally 
intelligent 

 

These dispositions are cultivated both in classroom and throughout the wider 
curriculum in school.  Excellent teachers nurture the development of these dispositions 
through modelling them to the children.  When children learn how to recognise positive 
dispositions and learn to recognise in themselves the dispositions that they need to 
develop, they then become lifelong learners.   

Teaching is explicit to ensure this is in place.  ‘What is a disposition?’ ‘Which 
dispositions will help us in accomplishing this task or activity?’ etc.   We also ensure 
that the wider curriculum supports children in the acquisition of desirable dispositions 
by providing contextualised life experiences. 

Teachers plan learning experiences that help individual children to acquire skills, and 
the dispositions to use those skills, and dispositions are reflected in the curriculum and 
the values of the school.  Children are equal partners in the learning process and 
leadership roles.   



The following diagram summarises the unique learner profile facilitated by Kennington 
C.E. Academy:-  

Social and Emotional Intelligence –  

Children have emotional intelligence underpinned by a core set of values to ensure 
their positive contribution to community. 

Meta – Cognition and Strength of Character –  

Collaborative, emotionally intelligent, self-regulating, responsive to feedback, a 
creative thinker, possesses curiosity and leadership skills, display resilience. 

The Whole Learner –  

Readiness for the world; confident, determined and solution – focused, with a thirst for 
knowledge.  

 

 

 

             

 

 

 

 

 

 

 

 

 

 

 

 

 

Learning 

Dispositions   
 

 

 

 

 

Curriculum 

Values 

Learner 



Behaviour for Learning 

There is a positive attitude with strong sense of self, a clear sense of purpose and, 
importantly, the sense of the Behaviour Policy, linked with Restorative Justice, is 
effective for learning.  

The classroom environment is the silent teacher.  It conveys clear messages about 
our collective visions and values, celebrating learning and supports and develops 
reflection.   

Behaviour for Learning has 6 key elements: – 

• Concentration and Engagement 
• Respect for Others 
• Good Listening 
• Commitment to effort and quality 
• Calm and Quiet Talking 
• Questioning 

The parameters establish in every class as follows: - 

• Children come into class quietly and settle immediately. 
• Learning starts straight away because something is already up to start the 

thinking. 
• Questioning is used to engage at the start. 
• Response partners are used to ensure all children can answer. 
• Children are never put on the spot. 
• All contributions are valued. 
• Children respond to each other’s’ answers and contributions showing that 

they respect and listen. 
• Staff facilitate dialogue by ‘bouncing’ responses and engaging all learners. 
• Staff contribute effectively by completing pre-learning or assessment 

activities. 
• Children talk quietly and do not interrupt. 
• Children do not fiddle with equipment, slouch or swing on chair, and should 

look at the talker. 
• No one shouts. 

As a result, behaviour for learning is excellent because everyone feels safe and ready 
for learning. Children know that all their answers will be valued and celebrated.  Ideas 
and thoughts for learning are recognised on learning walls and interactive displays.  
Using the acronym TALENTS, to fully engage all learners. 

 

 



Environment for Learning 

“We show our children trust and they learn they can be trusted.  We treat 
them with respect and get respectful behaviour in return.  We put them in 
a beautiful place, give them a small taste of what a decent, dignified future 
might feel like, and that makes all the difference.  The beauty we have 
designed into our centre is not window dressing; it is an essential part of 
our success.  It nourishes the spirit, and until you reach that part of the 
spirit that isn’t touched by cynicism or despair, no change can begin.”  

 Bill Strickland 

 

The learning environment is the silent teacher, following the Non Negotiables, 
teachers need to listen and question.  It supports us all in having conversations about 
our ethos, values, visions and celebrates learning of a high quality.  The learning 
environment is crucial and must be the core.  It should be well organised, clean and 
tidy, and up to date.  It engages all children to learn and demonstrates high 
expectations and standards of professionalism.  Every member of staff is accountable 
for maintaining an environment of a high standard.   

 

We all have these responsibilities:  

• Ensure all classroom environments are bright, stimulating and welcoming for 
everyone in the community. 

• Our 5 Christian Values displayed in class, relevant per term.  This includes 
learning values e.g. independence; perseverance; resilience and British 
values 

• The classroom displays are interactive.  They include high order questions that 
are changed and used regularly.   There is a balance in favour of pupil work as 
opposed to information – including celebrations.  We are relevant to current or 
recent learning. Everyone is well maintained – all backed at least once (not 
working walls) and tidy.   

• The Working Walls will engage children for all subjects.  Not displays but focus 
on supporting progression of learning – skills/applied/consolidated.  All subjects 
will engage together.   

• Corridor displays include timetables deadlines to be met.  The environment is 
well maintained 

• Room tidiness and safety.  Areas are tidy under the GDPR expectations and 
also the resources to be engaged. 



• Within the context of a working classroom, cupboard tops, books, laptops, 
pencil boxes are kept tidy and free of clutter. 

• Breakages and damages are swiftly reported to the site manager & repaired. 
• Developing children’s ownership of their classroom, learning and roles. 

The classroom environment will: 

• Reflect, support and challenge 
• Engage with reflection and prayer areas to promote the environment  
• Empower children to be active learners with a sense of responsibility, 

ownership, independent and support through strengths 
• Convey high expectations about standards, progress and achievement 

Staff will ensure all wall space is used to support learning. 

Teachers will plan the development of their learning environment to communicate: 

• creativity 
• high standards 
• respect 
• challenge 
• vision 
• community 

Teachers will: 

• Use surfaces creatively 
• Ensure displays are precise 
• Use language for purpose 
• Communicate high expectations 

Displays of learning are crucial in our efforts to raise standards of attainment and to 
foster high self-esteem.  Displays celebrate learning of the highest standards and 
provide a platform for rewarding efforts, which are used in various ways to engage all 
children.  

 

 

 

 

 

 



 

Geography          Art                           English             Guided Reading 

Book Expectations 

For presentations and feedback we do the following: 

• Date and title are underlined with pencil and rulers.  However, some children 
have a sticker to see the date and reduce the amount of time they use. 

• ? to highlight where children meet the learning intentions.  They have an ‘I 
wonder…’ style question. 

• The books have evidence that the children edit and improve independently. 
• With questions, the children assess against the success criteria.  The marking 

questions are expected for each subject 2 out of 5 times.  1 out of 5 are 
expected to have children meet together with questions and answers or self-
feedback.  2 out of 5 times are for verbal feedback with staff and children 
together.   

• Children will respond to development points within current pieces or next steps. 
• Feedback marking can be question stickers that affirm progress, ensure solid 

history and gives clear points for movement 

 

.   
 
 
 
 



Lower KS2 Maths   Music                  R.E.              Science 

      

Upper KS2 Maths                                       Upper KS2 Maths                           

 

 

                                                  

                                                                          Science 

 

 



Subjects 

English 

 

 

 

 

Reading  - focussed whole class session 

• Introduce the text / learning focus for the session. This is a chance to 
Recap on previous learning or knowledge.  

• Modelling – if necessary, teacher to read a part of the text to model  
reading and self-correcting and vocabulary clarification or  
understanding. 

• Independent reading – pupils to read quietly at their own pace the  
extract for studying (not aloud, this holds up competent readers but  
support where necessary)  

• Respond and discuss their understanding of the text and answer  
Questions (differentiate questions where necessary) 

• Analyse and evaluate texts looking at language, structure and presentation  
       e.g. discussion texts 
• Review learning of text, character, purpose, new vocabulary. Identify and 
       make explicit any misconceptions and clarify learning.  
 
Reading  - smaller guided focus session (more specific learning targets for less 
independent readers). 

• Introduce the text / learning focus for the session. This is a chance to recap 
on previous learning or knowledge.  

• Strategy check – how do we read? What do we do when  
stuck? How do we move on? Talk about strategies used.  

• Independent reading – pupils to read quietly at their own 
pace the extract for studying (not aloud, this holds up  
competent readers but support where necessary)  

• Return to text - Respond and discuss their understanding of the text 
        and answer questions (differentiate questions where necessary) 
• Review learning of text, character, purpose, new vocabulary. Identify and 

make explicit any misconceptions and clarify learning.  
 
In addition, pupils should:  

• Read books and texts for a range of purposes in a cross 
Curricular way. 

• Read silently for sustained periods, books at their own  
           level of development. 



• Read for sustained periods books of their choosing. 
• Share read as a class both texts and models from the board.  

 
Writing/English sequence 
 
Reading before writing is essential so ensure classroom and environments reflect 
the needs of children to read in different ways.  
 

• Read – Identify features of the text you are learning about including 
audience, purpose and viewpoint.  This will often take more than one day. 
Immerse pupils in the text type.  

• Analyse – Break down and identify the text/extract and identify the learning 
outcome and  success criteria for the session.   

• Talk for Writing – Experience and learn the text/extract  
orally and talk about what is included. Collect and develop  
ideas for own writing orally.  

• Practise and plan – Practise skills identified in the success  
       criteria and know where they are relevant in your writing.  
• Write – Use both modelled (teacher written) and shared  
       (teacher compose with children) writing as a catalyst for children’s extended 
writing.  
• Review – Review against success criteria, audience, purpose and viewpoint. 

Not only review learning and skills, but also review impact of writing on a 
reader.  

 
Phonics/ Spelling progression of lesson 
 

• Revise – previous phoneme/sound or spelling pattern/rule 
• Teach – new learning (sound/pattern/rule). Include phonic  

Strategies where appropriate. Segment and blend sounds if  
possible, segment and blend syllables where possible, learn 
 by sight.  

• Practise – practise in creative activities. 
• Apply – in context in dictated sentences, in reading material, in error 
       writing and correcting. Edit own spelling errors always! 

 
 
 

 

 

 

 

 



Maths 

Teaching sequence: mathematics 

Deep and long-lasting learning involves understanding, relating ideas and making 
connections between prior and new knowledge, independent and critical thinking 
and ability to transfer knowledge to new and different contexts. 

 

 

 

 

 

 

 

 

 

TALK FOR MATHEMATICS 

Provide opportunities for children to make sense of new learning and build 
connections 

 

 

 

 

 

 

 

 

 

REVIEW 

An initial review to refresh the 
knowledge, skills and understanding 

needed for a unit of learning. 

TEACH  

Introduce a concept. Model and 
scaffold the knowledge, skills and 

understanding needed. 

TALK FOR MATHEMATICS 

Provide opportunities for children to 
make sense of new learning and build 

connections 

PRACTICE 

Allow children to practise skills to 
secure new learning and the ability 

to explain their thinking. 

APPLY 

Provide opportunities for children 
to extend new learning within real 

life contexts. Review learning  
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Developing the teaching of mathematics 

A protocol to ensure that mastery of fluency, reasoning and problem solving in 
mathematics are securely embedded within the teaching and learning of mathematics. 

Learning environments: 

• Classrooms will have allocated one or more ‘working walls’ which may cross 
curricular and should contain examples of either pupil work/teacher led work. 

• To deepen pupil’s understanding of mathematical terminology, key vocabulary 
for the current sequence of learning will be identified, explained and referenced 
during maths/foundation lessons. 

• Self-assessment strategy posters should be clearly displayed in all classrooms, 
allowing all children to fully understand and evaluate their own learning. 

• Growth mind-set concepts (such as FAIL First Attempt At Learning, and ‘The 
pit’) should be either referenced/referred to where appropriate in learning 
environments and during lesson times. 

• Clearly labelled resources should be freely available to all children who wish to 
use them, where appropriate. 

Mental mathematics opportunities: 

• Key skills and strategies from the mental mathematics framework must be 
covered throughout the year. Pupils who have gaps in these skills (identified 
either from standard tests or regular assessment for learning) need to be 
targeted precisely, to close the gaps. 

• End of unit quizzes/tests should be provided to ensure pupils apply the taught 
skills independently, enabling recall and deeper understanding. 

• Times tables must be set and tested according to each child’s current ability.  
These will be practised at home via the online Time Table Rockstars website 
and tested weekly. 

 

Reviewing key areas 

Teachers to provide pupils with regular opportunities to review and consolidate 
learning in key areas. For example, place value, calculation and fractions. This can be 
planned in stages in Medium Term plans. 

• This can also be achieved in mental/oral starters or plenary ‘I wonder’ style 
questions. 



• Daily ‘Fluent in 5’ questions will allow all students a chance to re-visit previously 
taught concepts.  Teachers will adjust these questions to suit the needs of their 
current cohort. 

Problem solving 

• Whilst problem solving can be taught as a standalone concept, Teachers 
should actively plan mastery style problem solving activities into their daily 
lessons (where appropriate) to ensure children use and apply the skills and 
knowledge they have learnt. 

• Lower KS2 teachers to plan in regular multi – step problem solving activities 
that is linked to the children’s current sequence of learning. 

• Upper KS2 teachers to plan in regular multi – step problem solving activities 
that can sometimes differ to the current sequence of learning. 

Testing  

• Testing will be performed in all year groups 3 times per year. 
• Teachers will use test outcomes to monitor progress and attainment, inform 

future teaching foci and to identify key pupils who may need 
precision/intervention teaching strategies. 

• Regular tests, will provide pupils the opportunity to develop confidence, 
resilience and perseverance in test conditions. 

Planning  

• Teachers should follow the suggested timetable from The White Rose scheme 
of work, adapting this to suit the current learning needs of their cohort. 

• Teachers should use a range of resources (Schemes of Work, Online 
resources, Text books) to construct differentiated activities which are 
appropriate to each child’s current starting point.  

• Where appropriate, pupils should be offered a range of different activities within 
each lesson – fluency, using and applying, problem solving and mastery. 

• Plan opportunities for differentiated Red Hot Challenges, which extend the 
pupils understanding in the mathematical concept they are currently learning. 

• Plan appropriate ‘I wonder’ style’ questions, which deepen the pupils 
understanding in the mathematical concept they are currently learning. 

• To include mental mathematics skills outlined in whole class starters and whole 
class teaching of mental mathematics skills where appropriate. 

 

 

 

 

 

 



 

R.E.  

 
The final outcomes for our pupils within RE are:  

• To know about and understand Christianity as a diverse global living faith 
through the exploration of core beliefs using an approach that critically engages 
with biblical text.  

• To gain knowledge and understanding of a range of religions and worldviews 
appreciating diversity, continuity and change within the religions and 
worldviews being studied.  

• To engage with challenging questions of meaning and purpose raised by 
human existence and experience.  

• To recognise the concept of religion and its continuing influence on Britain’s 
cultural heritage and in the lives of individuals and societies in different times, 
cultures and places.  

• To explore their own religious, spiritual and philosophical ways of living, 
believing and thinking.  

• To develop a positive attitude towards other people, respecting their right to 
hold different beliefs from their own, and towards living in a society of diverse 
religions.  

 Within individual lessons this may be achieved through: 

• Posing and discussing ‘big’ and challenging questions  
• Reading and critically analysing texts.  
• Interpreting information from different sources. 
• Seeking information for themselves in libraries and on computers.  
• Listening to and discussing with the teacher and other pupils.  
• Engaging in pair and group work to support collaboration and peer challenge.  
• Exploring a range of media such as artefacts, artwork, photographs, music and 

drama.  
• Experiencing visits and visitors.  
• Taking part in outdoor learning.  

• Taking time for reflection, including the regular use of “ I wonder questions.”  
•  Presentation of work that allows the children to develop and apply a wide range of 

skills such as art, music, drama or writing. 

 



Science 

 

 

 

 

 

Investigative skills: 

• Promote curiosity about the things children observe, experience and explore 
relating to the world around them. 

• Develop the scientific skills of questioning, making suggestions and predicting, 
fair testing, observing, using equipment and measuring, recording and 
communicating findings, drawing conclusions and identifying patterns and 
trends.  

• Encourage children to learn to work as scientists; planning and undertaking 
scientific investigations, analysing data and considering evidence derived from 
them. 

• Develop children’s skills of investigation and to enhance their knowledge of how 
the world is constructed, from the planning of simple investigations in Year 3 to 
more sophisticated whole investigations by the end of Key Stage 2. 

Knowledge and understanding: 

• Develop knowledge and understanding of important scientific ideas, processes 
and skills and relate these to everyday experiences. 

• Provide opportunities where children can apply key skills to enhance their 
understanding of scientific concepts. 

• Use appropriate scientific and mathematical vocabulary to communicate ideas. 
• Develop a respect for the environment and living things and an understanding 

of how human activity creates issues. 
• Develop the attitudes of critical reflection, enjoyment, curiosity, perseverance, 

co-operation, turn-taking, creativity, inventiveness, and respect for evidence, 
open mindedness and willingness to tolerate uncertainty. 

• Promote a healthy lifestyle. 
• At the start of a unit of work, each child should use the metacognition self - 

assessment sheet to establish what they already know about the unit of work. 

 

 

 



Computing 

 

 

Pupils will develop skills and confidence across our three Computing strands. 
Teachers will encourage and challenge children to develop at their own pace. 

  

Computer Science: 

·       Pupils to become confident coders on a range of devices. 
·       Teachers to create opportunities for collaborative and independent learning. 
·       Pupils develop understanding of technology and how it is constantly changing. 

  

Digital Literacy: 

·       Enable a safe environment through appropriate computing behaviours, with a 
specific e-safety lead. 

·       Provide pupils with opportunities to explore a range of digital devices. 
·       Promote pupils’ spiritual, moral, social and cultural development. 

  

Information Technology: 

·       Develop IT as a cross-curricular tool for learning and progression. 
·       Promote learning through the development of thinking skills. 
·       Enable pupils to understand the modern world. 

 

 

 



P.S.H.E 

                                     

 
 
 
 

 
 
 
 
 
PSHE helps the children to develop the knowledge, skills and attributes that help them 
thrive as individuals, family members and citizens. Skills such as teamwork, 
communication and resilience are crucial to navigate the challenges and opportunities 
of the modern world. 
  
Termly themes such as 'Relationships', 'Changes' and 'Living In The Wider World' are 
revisited each year and the children's skills strengthen by offering learning 
opportunities in more depth. 
  
Stimuli such as stories, discussions, poems, pictures and problems are used to 
introduce learning and most outcomes of lessons are in the form of drama, debate, 
discussion, brainstorming and reflection. 
  
Recording of lessons are in floor books where evidence of learning is found in the form 
of photos, children's quotes, brainstorming and reflections.  
  
Assessment of the children's learning is made by the class teacher through 
observations, note taking of children's ideas and their evidence in the floor books. 
Observations are made throughout the day and not merely kept to PSHE lessons. 
Such as problem solving in all lessons, working as a team on group tasks, 
communicating with peers and adults throughout the day, mediating on the playground 
etc. 
 

 

 

 

 

 

 

 



History 

 

 
 
 
 
 
 
 
 
During history lessons, children should: 
 
- Have a curiosity and understanding of events, places and people in a variety of times 
and environments 
- Develop an interest in the past and an appreciation of human achievements and 
aspirations 
- Understand the values of our society 
- Learn about the major issues and events in the history of our own country and of the 
world and how these events may have influenced one another 
- Develop a knowledge of chronology within which the children can organise their 
understanding of the past 
- Understand how the past was different from the present and that people of other 
times and places may have had different values and attitudes from ours 
- Understand the nature of evidence by emphasising the process of enquiry and by 
developing the range of skills required to interpret primary and secondary source 
materials 
- Distinguish between historical facts and the interpretation of those facts 
- Use artefacts, books and photographs to research and understand more about the 
past 
- Ask questions and try to answer them 
 
Staff should recognise the fact that we have children of differing ability in all our 
classes, and so provide suitable learning opportunities for all children by matching the 
challenge of the task to the ability of the child. We achieve this through a range of 
strategies which are differentiated by task, expected outcome and/or support from 
peers or adults. Children should also be given the opportunity to learn and express 
their learning through different mediums so that understanding (and therefore 
assessment of ability) is not solely based on abilities in English/Writing. 
 

 

 

 

 



Modern Foreign Languages   

  
Listening: 

 • listen attentively to spoken language, join in and respond • appreciate stories, poems 
and rhymes in Spanish • link the spelling and sound of the words • explore the patterns 
and sounds of Spanish • describe people, places, things and actions  

Speaking: 

 • engage in conversation; ask and answer questions; express opinions and respond 
to others • speak in sentences using familiar vocabulary, phrases and basic language 
structures • develop accurate pronunciation and intonation for conversing and reading 
aloud • present ideas orally  

Reading:  

• read carefully showing an understanding of words and phrases  

Writing:  

• write phrases from memory and adapt them to create new sentences • describe 
people, places, things and actions in writing • understand basic grammar including 
masculine and feminine words, conjugate verbs and how to build sentences 

 
 
 



Music 
 
 

  
 
 
Music is a practical subject; it is academic, creative, technical, intellectual and 
challenging, but above all, music is fun. Enjoyment is synonymous with achievement 
in music. Our curriculum for music is founded on the principles of creativity and active 
participation by all. Children at Kennington learn through music in many different ways. 
Music lessons are focused on developing children’s’ imagination and creativity. They 
come to school with a variety of musical experiences and interests and we aim to build 
on these to provide a stimulating curriculum in music and an environment where music 
enriches and extends learning across the School.  
Our curriculum delivers the aims of the new National Curriculum for Music to ensure 
that all pupils:  
• Perform, listen to, review and evaluate music across a range of historical periods, 
genres, styles and traditions, including the works of the great composers and 
musicians 
• Learn to sing and to use their voices, to create and compose music on their own and 
with others, have the opportunity to learn a musical instrument, use technology 
appropriately and have the opportunity to progress to the next level of musical 
excellence  
• Understand and explore how music is created, produced and communicated, 
including through the interrelated dimensions: pitch, duration, dynamics, tempo, 
timbre, texture, structure and appropriate musical notations.  
Music is much more than just a participatory activity; any planned learning opportunity 
in music should be a vehicle for promoting children’s musical understanding. Teachers 
should provide children with the opportunity to develop general musicianship, essential 
musical knowledge and support a gradual progression towards understanding of 
specialist techniques and emergent individual critical appreciation of music. 
 

                                             
 



Art 

                                 

Purpose - to give pupils the skills, concepts and knowledge necessary for them to 
express their responses to ideas and experiences in a visual or tactile form. It fires 
their imagination and is a fundamental means of personal expression.  
 
Planning – links are made to topics each term and theme weeks using the key skills 
progression document as a basis for planning (formed from the National Curriculum 
objectives). Units are chosen to ensure progressions across the year groups. Artists 
are studied if no link can be made to a topic. While it is essentially a practical subject, 
art should provide opportunities for reflection and, with increasing sensitivity, pupils 
should acquire the ability to make informed, critical responses to their own work and 
that of others. 
 

Recording – Sketchbooks are used by the children and progress with them throughout 
their time at school. These are used to record, collect and explore ideas and images 
and children can refer to them to build on previous skills learnt. Photos are included 
when the work has been in 3D form. 

Assessing – teachers use the skills progression (National Curriculum) to assess the 
children’s progression based on observations in lessons, work in sketch books and 
the children’s finished design and evaluations.  

Resources – Classrooms have a range of basic resources, with more specific 
equipment and resources stored in the Art cupboard to support the teaching.  

 
 

                             



 
                                                        
 
 
 
 
DT 
 
Purpose - Children acquire a broad range of subject knowledge and skills that can be 
used in real life situations. They draw on other areas of the curriculum to be able to 
design and make products. Design and technology helps all children to become 
discerning and informed consumers and potential innovators.  

 

Planning - links are made to topics each term and theme weeks using the key skills 
progression document as a basis for planning (formed from the National Curriculum 
objectives) . Units are chosen to ensure progressions across the year groups. Stand 
along units may be taught if no appropriate links can be made to ensure children 
understand a design for a real purpose.  

 

Design Stages – Children are taught the processes needed in designing products 
through following stages to design these are; evaluation of existing products, 
practicing skills need to make, designing a product, making the product and evaluating 
the final product.  

 

Recording – children use a booklet for each unit to show the processes in the design 
stage. These can include children’s written evaluations, diagrams, plans, example 
products and photos.  

Resources - Classrooms have a range of basic resources, with more specific 
equipment and resources being kept in the DT cupboard or ordered before the units 
to support the teaching. 

 

 

 

 

 



Geography 

 

 

 

 

 

 

 

Geography should extend children’s knowledge and understanding and beyond the 
local area using 4 key strands:  

Location knowledge:- locating where countries, cities and topographical features 
are,  

Place Knowledge:- Understanding similarities and differences of different regions, 

Human and physical geography:- describing and understanding key aspects of 
rivers, mountains, volcanoes, earthquakes as well as the settlement use and natural 
resources,  

Geographical skills and fieldwork:- reading maps, using compasses, finding 
reference points on maps and extensive fieldwork to experience the geography first 
hand.   

 

Children to be nurtured with natural inquisition, curiosity and fascination for the world 
around them. 

 

 

 

 

 

 

 



P.E.  

 

 

 

 

                                                                   

 

Here at Kennington Academy we love sport and the opportunities it brings. Physical 
exercise is good for mind, body and spirit. Furthermore, team sports are good for 
learning accountability, dedication, and leadership, among many other traits. Putting 
it all together by playing a sport is a winning combination and we strive to provide 
opportunities for all... 
  
As you would expect, we are committed to delivering the best PE lessons to the 
children who pass through Kennington Academy.  
 

Aims 

It is our aim at Kennington Academy to develop and encourage: 

• -Competence to excel in a broad range of physical activities 
• -Children who are physically active for sustained periods of time 
• -Engagement in competitive sports and activities 
• -Children to lead healthy, active lives  

 

 

 

 

 

 

 

 

 

 



Learning Walls 

                            

 

 

 

In each class, each subject has an area developed as a learning wall to scaffold and 
stimulate current learning.  Learning Walls are learning in progress and will always be 
updated to reflect on current learning with strategies and discussions. 

The Expectation of Classes Is: 

- They contain notes, diagrams, labels, pictures, growth mindset and quotations.   
- They reflect the ideas, strategies and skills being developed each week. 
- They contain ‘live’ thinking and problem solving daily. 
- They display some static reference points, which are year-group specific and 

utilised on daily and/or weekly basis. 
- They reflect learning from access across all curriculums.  
- They contain key vocabulary, sentence and text structure. 
- They contain quality modelling learning.  
- They contain ideas and contributions that children have added independently.  

Children will always be encouraged to go to the Working Wall, refer to these 
ideas and utilise them in their learning.  

Children are the owners of the Learning Walls, as it displays collaborative ideas and 
they can see their own contributions to share with the Subject Leaders and those 
children with a subject-specific role.  

 

 

 

 

 

 

 

 



Learning Objectives for Quality of Education 

Learning objectives are followed in the correct way by all staff.  They can be brief and 
are clear with specific statements of what learners are able to do at the end of a lesson 
as a result of the activities, teaching and learning that has taken place. 

The learning objectives that teachers use can be based on the three aspects of 
learning: 

• Knowledge 
• Skills 
• Attitudes  

Learning objectives define learning outcomes and focus teaching.  They help to clarify, 
organise and prioritise learning. The learning objectives are the measurable stages 
that a learner will go through and need to achieve in order to reach the overall goal. 

Learning objectives are statements of what teachers want the learners to learn.  They 
will: 

• Be stated clearly 
• Define and describe a skill or knowledge 
• Be such that assessment is supported and focused with additional ways of 

using Pixl tests to teach the next steps and gaps 
• Include challenge in a positive way for well-being 

Learning objectives should describe the skill to be developed and not the activity that 
is used outside the non-negotiables. 

 

 

 



Examples of Active Verbs 

Knowledge Skills Attitudes 

analyse adjust accept 

classify draw challenge 

describe interact evaluate 

interpret establish persuade 

name practise empathise 

select assemble justify 

arrange illustrate  

compare locate  

define organise  

explain manipulate  

outline adjust  

solve interact  

recognise use  

 

Consider these questions when framing learning objectives: 

• Does the learning objectives reflect a step in achieving an overall lesson aim? 
• Do learning activities ensure the learner will achieve the intention and overall 

aim for lesson? 
• Is the learning intention measureable? 
• Does the style of question marking fill the gaps of learning? 

 

 

 



Steps to Success                 

Steps to success summarise the main key points needed to achieve the learning 
intentions. 

They will be introduced verbally through modelling, or given as a discrete set of criteria 
for children to refer to throughout the session or sequence of sessions.  

We ask children to reflect back on the steps to success during and at the end of the 
lesson it gives them their ownership and accelerates learning.  Steps to success 
promotes links to the learning walls with questions, peer and self-assessment, marking 
with questions and children’s feedback.   

Effective steps to success, have teachers to have a clear understanding of progression 
in key concepts, knowledge and skills.   

Steps to success are most effective, when we engage children to be involved in their 
generation.   

 

Clear Steps –  

‘Success’ allows children to: 

- Know the processes to successfully achieve  
- Develop key vocabulary 
- Address the skills or/and knowledge 

‘Success’ allows staff to: 

- Use skills and knowledge as a driver for planning 
- Ensure activities steer children towards the learning intention 
- Focus on feedback 

 
 
 



Lesson Starters 

Every lesson starter needs to be built around a hook, which captures the children’s 
imagination and sets a context for exploration.  The hook or stimulus could be an 
image, a question or a quote.  Our hook is used to stimulate interest and is of more 
use for providing a stimulus and an assessment for learning opportunity. Every lesson 
starts to facilitate purposeful, interactive learning for including children.   

 

When planning a lesson starter, focus on the learning, not an activity as the core.  A 
lesson starter will link to the main learning that we follow or reinforce prior learning. 
However, it can be used, in part, as a sequence of discrete units of learning to build 
knowledge, skills and understanding over a sequence of lessons.  If needed, a lesson 
starter will include an arrival task to convey a clear sense of purpose and ensure 
behaviour of learning.  This includes feedback through a question based on previous 
learning and moving forwards.   

 

This follows our Marking and Feedback Policy. 

 

Plenaries 

Plenaries are distinct phases of a lesson where children are made explicitly aware of 
the learning that is taking or has taken place.  They are used at any point in the lesson 
to provide an opportunity to review, reflect and extend what the children are learning.   

 

Plenaries are used for: 

• Being active to best fit learning. 
• Summarising the learning and moves the learning forward. 
• Children to synthesise the learning. 
• Children have opportunities to articulate their learning and their 

progress towards the learning outcomes. 
• Links to wider implications of the learning and make links to future 

learning. 
• Opportunities for children to think about their thinking (metacognition).  

 

Plenaries also provide teachers to give immediate, specific and corrective feedback.  
Children are also involved in groups, peers, jobs and self-evaluation.   



Plenary How Does It Work? 

Organisational 
Structure 

• Children are given the opportunity to feedback and 
explain their reasons, after they have a variety of 
questions and agree with outcomes.    

• Children will put some answers at the higher level 
and others further down.  

Hypothesis Testing • Children are told the information of events, concept 
and process.   

• Children are usually in a group to analyse a 
statement if they agree or disagree and share the 
statements of what can change and how to make it 
acceptable.  

• Children give feedback and explain their reasoning.  

Venn Diagram • Children have Venn Diagram for support information. 
• Staff discuss at PPM for how the information and 

concepts are classified. 
• The feedback and discussions of how and why they 

placed items to move forwards. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



What is cooperative learning? (Kagan) 
Cooperative Learning is an extremely successful teaching strategy in which small 
teams of children (usually teams of four) work together towards a learning objective. 
They may be working with partners or the whole class. Each member of a team is 
responsible not only for learning what is taught but also for helping teammates learn, 
thus creating an atmosphere of achievement and cooperation. Children work through 
the task until all group members successfully understand and complete it. 

Why use Kagan cooperative learning? 
Delivering our lessons, using  Kagan, is a way of easily increasing the amount of time 
children spend ‘on task’. Along with this comes all the benefits of facilitating the 
learning of a class where children are all actively and simultaneously engaged in 
learning. Structures minimise the opportunity for pupils to become distracted, by giving 
them the skills to work with others and to learn independently of the ‘teacher’. 

Structures teach children’s social skills; interaction with other children, turn taking, 
listening to the vices of others and sharing information. 

 

These are the key structures, where a pair of pupils list answers or facts or ideas in 
turn, such as times tables or things they know about Ancient Greece etc. 

 

We frequently use talking partners. We give children time to consider a question, then 
they are asked to explain their answer to their shoulder partner. They must then listen 
to their partner's ideas too. The class then feedback to the teacher. 

Using cooperative learning is just one of the ways that we teach. We use many other 
structures and systems, but we find that Kagan structures really help our children to 
develop their speaking and listening skills as well as learning valuable skills for life. 



 

 

 

 



 

 

 

 

 

 

 

 

 

 



Blooms Taxonomy

Bloom's taxonomy is a set of three hierarchical models used to classify educational 
learning objectives into levels of complexity and specificity. The three lists cover the 
learning objectives in cognitive, affective and sensory domains. The cognitive domain 
list has been the primary focus of most traditional education and is frequently used to 
structure curriculum learning objectives, assessments and activities. 

 
 



A Lesson Format Using Assessment for Learning and 
Metacognitive Approaches to Embed Learning. 

 

Mental Mathematics Starter – 

• Staff plan mental mathematics games that link with mathematics of 
the main part of lesson.  E.G. for equivalent fractions, plan time tables 
activities etc                                 

 

Pose a Problem Without Any Input – 

• The idea is that children work out a response and have a choice of 
how to do it. 

• It helps with an experience zone and mistake-making, free talking, 
debating etc 

• Staff link the problems / questions posed to the learning intention.                                                       

 

 

Feed Back as a Class –  

• Teachers and Teaching Assistants (TA) model children’s responses.  
They invite conjecture, agreement, disagreement and other responses. 

• The teachers are presented with several scenarios –  
• A) They may see several misconceptions which the teachers, TAs and 

the class clarify. 
• B) Full understanding, which move to tasks and extend with the 

subject leaders reviewing. 
• C) Staff accept children’s responses and receive enough to bring in 

the learning intention. 
• Children are now more engaged as they are the core of their lessons.  

It is their responses that drive learning forwards. 
                                                       

 

Reveal the Learning Intention: 

• Children have gained a good understanding of their learning intention, 
enabling them to access complex language. 



• Staff pick apart the learning intention with each class, taking 
responses and clarifying any misconceptions.  
                                                           

   

Introduce the Task and Deepen Understanding: 

• Staff model the learning model – they presume the learning is abstract 
to every child until they go through an example, a method, a style of 
writing etc for each class. 

• Staff use different groups in different ways.  Some groups do not need 
further modelling and can start the task, some do. 
                                                          

  

Assessment for Learning: 

• Staff have current level of understanding.  The groups are altered 
when needed. 

• Metacognition is led and extends/consolidates learning. 
                                                         

  

Focus Group: 

• Staff create a focus group that contains a precise outcome and allow 
independence. 

• Teachers use the TAs productively to give development outcomes for 
the class. 

• Children’s job roles are followed to give all children positive outcomes 
that are discussed with the subject leaders.    

 



Questions 

 
The types of questions teachers ask children are careful through planning, in 
order to develop, deepen and further help children with knowledge and 
understanding.   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The type of questions that staff ask children need to be carefully planned in 
order to develop, deepen and further children’s knowledge and 
understanding.  
 

Technique How Does it Work? 

Think, pair, share Teacher poses a question, verbally and in marking. 
Children have independent thinking time. 
Children share their thoughts with partners. 
Pairs then shares. 

Rally Robin - Kagan Teacher poses a problem to which there are multiple 
responses. 
Children take turns in stating responses to their 
partners and friends. 

One Stray Children are working collaboratively in groups. 
Teachers select a child from each group to move to a 
new table.  

Planned 
Question 

That develop 
thinking 

 

Timing 

Of questions and 
anticipated 
responses 

Method of 
Engagement 

Paired response, 
groups, face 
partners etc 

Balance 

Of teachers and 
children 

questioning 

 

Dialogic 
Engagement 

The teacher 
facilitating children 

to children 
response 

Language of 
Response 

The words we use 
to communicate 

ideas 



The new member joins a new team and information 
is shared. 

Carousel Children are working collaboratively in a group with a 
question relevant to a particular topic. 
After allocated time groups rotate to another table 
with a different question. 
They read the responses of the other group and 
decide if they agree and disagree.  They justify this 
by writing to a response. 

True or False Children are given statements. 
In groups or pairs, children decide if the statements 
are true or false. 

Clustering Statements or facts are distributed to every child. 
Children move around and compare their statements 
with other children. 
If two children decide there is a link between their 
statements they form a cluster. 
Other children may join the cluster if they think their 
statement is linked.   
At the end of each education lesson, children explain 
their clusters. 

Giant Steps Children stand in a line. 
Teacher poses a question/statement. 
Children consider whether they agree or disagree.   
If they agree, they take a step forward. 
If they disagree, they take a step backwards. 
Views are obtained. 

Just a minute Groups search a topic. 
After research time, children are hot-seated and 
asked to present key findings.  
Spelling questions – How do you spell?  
Would                  Woud                  Wud 

Conscience Alley Teachers explains a scenario to children, and 
children are given a role. 
Children stand in two lines facing each other with a 
pathway up the middle. 
A child is then selected to walk up the line and other 
children make their statements as they pass by. 



Ideas Funnel Children work in small groups and generate as many 
ideas around a given topic / questions as they can.  
After allocated time, they then choose the top 3 and 
share these with the class. 
Ideas from each group may be recorded and 
similarities/differences discussed. 

Each One Teach 
One 

Children are given a fact or statement. 
Children move around and share their statement with 
others. 
After allocated time pupils work in small groups to 
classify the information they have acquired. 

Theme Weeks Children are given the knowledge of Theme Week for 
the communication and well-being.  
Children think of questions that match the answers. 
Children engage in the change.  

Post-It Collection Children write down their own idea individually. 
Children then come together and discuss ideas – this 
leads to some ideas being accepted and rejected. 
Children present their ideas to the class. 
When they have resources, this is actively enhanced.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Teacher poses a 
question 

Child, who had their 
hand up, is chosen 

to respond 



 
 
Questioning techniques that encourage dialogue, collaboration and thinking 
amongst children would look like this: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Teaching Children How to Develop their Skills 
 
How do we enable children to think better? 
We increase the ability to think understanding.  We have children with strength 
for job roles who support others.  Skills develop and support together.  Staff all 
follow the Long Term Plans from Subject Leaders to apply in the right level for 
their Medium Term Plans and weekly/daily expectations.   
 
When staff plan the schemes of learning in each subject, they consider how 
they can implement it for each individual child.  They discuss together at PPA 
to make sure they all have better thinking for learning.  
 
Teachers placing children frequently in their challenges increase their ability to 
problem solving.  This is through positive ways to give them strength and make 
them happy with their well-being.  
 
Staff questions encourage children to describe and explain what they are doing 
and frequently using questions for deep thinking.  All answers children give are 

Teacher poses 
an open and 

extended 
question with 

practice 

Children are 
given the 

opportunity to 
discuss with 
friends and 

offer feedback 

Teachers listen to 
the response and 

ask others whether 
they can build on or 

challenge the 
response 

Teacher can either 
scaffold the 
response to 

encourage details, 
move to another 

one or allow more 
discussions.  



justified.  Staff do not accept just one answer as children can agree or disagree 
and the feedback from staff moves it forwards.   
 
Metacognition 
This is what we do - 

• Hold regular short quizzes. 
• Children share what advice they give to other children about how to 

start the questions. 
• Metacognition is on the walls in the classes as it is frequently referred 

to and works with reflection and well-being. 
• Children write short notes to themselves advising what they need to 

remember and succeed in lessons. 
• We regularly use Growth Mindset to promote their reflection. 
• Staff provide metacognition questions frequently during subjects.  The 

children answer the questions and reflect on any questions they want 
to ask.  

• The style of questions are ‘What if….?’  ‘How would…….?’ 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Coaching Support for Staff Well-Being for Quality Teaching 

Task Level 

Does this answer 
meet the steps to 
success? 

Could you 
elaborate on this 
answer? 

What was the 
tricky part of the 
task? 

 

Process Level 

What strategies 
are you using? 

What other 
questions could 
you ask about 

this task? 

Have you done 
anything similar 
to this before? 

Self-Regulation 
Level 

What would be 
the best way of 
checking your 
work? 

How could you 
reflect on these 
answers? 

What could you 
now teach to 
others? 



 
Learning and Teaching High Quality 
 

We ensure that children deepen their understanding of a particular skill and 
knowledge.  This supports to move on.  

This is a key principle approach and provides children to be confident in their 
learning. 

We plan within their deep learning to ensure solid outcomes. 

We revisit their knowledge and skills to ensure long-term memory of learning is 
strengthened.  

We give challenge thinking and ensure children develop ownership of learning 
through successful applications of skills, knowledge and well-being.   

Writing opportunities built in at every stage of a learning journey, which is 
evident in children’s books, planning and learning Working Wall.  

The teachers model on how to up-level and edit. 

The quality of attitudes to learning and play are outcome of effective teaching. 

The learning environment is an integral part of the teaching judgement and is 
evaluated regularly.  It is important to have quality of display, learning Working 
Walls, organisation for individuals, resources used correctly, book engagement 
etc 

The impact of these elements on pupil progress and attainment is evaluated 
through the data. 

This is for full support of National Teaching Standards and our 
Gold Standard Criteria. 

Policies to be followed – 

Job Standard Policy 

Behaviour, Restorative Justice, Anti-Bullying Policy 

Site Policy 

Assessment Policy 

Marking and Feedback Policy 

Homework Policy 



Employment Handbook 

Finance and Control Policy 

E-Safety Policy 

Pupil Premium Policy 

SMSC Policy 

Child Protection Policy 

School Security Policy 

Data Handbook 

SEN and Disabilities Policy 

Subject Leader Policy 

Staff Wellbeing Policy 

Risk Assessment Policy 

Sex and Relationship Policy 

Recruitment Policy 

Positive Handling Policy 

Removement of Child from Role Policy 

PE Standards Policy 

ICT (Computing) Acceptable Use Policy  

Home School Agreement Policy 

First Aid and Supporting Children with Medication Policy 

Exclusion Policy 

Education Visits Policy 

Equality and Community Cohesion Policy 

CPD Policy 

Code of Conduct Policy 

Christian Distinctive Policy 

Attendance Policy 



Fraud Policy and Procedure 

Data Protection Policy 

Complaints Policy 

Allegations of Abuse against Staff Policy 

Acceptable Plan and Policy 

Acceptable Use of Camera and Mobile Policy 

Parent and Carer Policy 


